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CHAPTER I 
INTRODUCTION 
In preference studies which. have been carried out 
social studies have consistently ranked low in the lists of 
well liked subjects. The unfavorable attitude which children 
show towards the social studies is significant when it is 
compared with the results of questions on children's wishes 
and interests. 1 
Studies of interests have been fragmentary. Little is 
known of what specifically captures the interests of children, 
but interest in action and adventure appears very near the top 
in all such lists. However, little use is made of that find-
ing. It is likely that if social studies were approached 
differently, more by way of those things in which interests 
lie, that the results would be more favorable to the social 
studies. 2 
STATEMENT OF THE PROBLEM 
The purpose of this study is to discover 
I Arthur T. Jersild and Ruth J. Tasch, Children's 
Interests ~ What They Suggest for Education {New York: 
Bureau of Publications, Teachers College, Columbia University, 
1949) ' p. 28. 
2 Mary G. Kelty, 11 The Selection and Adaptation of 
Subject Matter in the Social Studies," Twelfth Yearbook The 
Social Studies in the Elementary School (Washington D.c.:--
National Councilfor Social Studies, 1941), p. 96. 
: 
II 
1. the subject preferences of sixth grade pupils. 
2. the preferences of sixth grade children for certain 
social studies' activities. 
3. the most popular of all these activities in social 
studies. 
4. the differences, if any, between boys and girls in 
preferences for certain activities. 
II~ORTANCE OF THE STUDY 
2 
Many reasons for the low standing of social studies in 
~ 
subject preferences have been offered.~ One reason advanced 
is that subjects such as arithmetic are more concrete with 
answers which. are right or wrong. Some teachers indicated 
that success in arithmetic is considered more desirable by the 
parents t han success in the social studies. 
Too often, adults have given many poor examples of not 
weighing pros and cons, but rather taking sides. This does 
not encourage an interest in or discussion of social issues. 
Social studies are up against some very strong competition 
from out of school life.4 
Another opinion is that the social studies are usually 
studied in units which. are long. The aims are not always 
clearly defined. Often it is the tendency of the teacher to 
force upon children his own adult viewpoint of what is 
3 Jersild, QE• £11., p. 33. 
4 ~· cit. 
interesting and important.5 
Textbooks are often difficult for children to read and 
comprehend.6 When this is true, it is not to be expected 
that interest can be held nor that children will be attracted 
to these studies. 
In this particular study an attempt is being made 
1. to determine the subject preferences of all the sixth 
grade boys and girls in one Connecticut town. 
2. to learn how these pupils feel about certain social 
studies' activities. 
3. to determine which activities are chosen as favorites. 
4. to find out whether or not there are wide differences 
between boys' and girls' preferences or choices. 
5 Ibid., pp. 33-34. 
6 Ibid., p. 34. 
CHAPI'ER II 
REVIEW OF THE LITERATURE 
Sinee not much research has been done to date in the 
field of preferred activities in social studies, the litera-
ture reviewed in this chapter is material which shows some 
of the thinking that has gone on about the methods used in 
teaching the social studies and some of the objectives which 
should be realized through the work done. 
In 1947 an investigation of the subject preferences 
of fifth grade children was carried on. 1 By means of a check 
list including all the subjects studied this study was carried 
on by fifteen graduate students of Boston University who in-
vestigated all the fifth grade children in sixty-five New 
England towns and cities. 
The results of this study showed the social studies in 
a very unfavorable light, only 9.40 per cent favoring it as 
first choice. Spelling which is a drill subject was more 
popular than social studies. 
The same check list was given to children in a south-
western city to see if the choices had been peculiar to New 
1 \rJ . Linwood Chase, "Subject Preferences of Fifth 
Grade Children, 11 Elementary School Journal, 50:204-211, 
December, 1949. 
England. Although the order is somewhat different, reading, 
arithmetic, and art are in the first three places in each; 
social studies, spelling, and music are in the next three 
places. Combined results placed social studies a little 
lower and music a little higher. 
5 
The analysis showed that boys prefer content subjects 
more than girls do and that girls prefer skills and aesthetic 
subjects more than boys do. Another phase of the study showed 
which school subjects that were disliked were considered 
"easy" or''hard." When social studies were disliked they were 
found to be hard. Girls disliked social studies more than 
boys and found it more difficult to do. 
This study did not try to indicate why some of these 
subjects may be more popular than others or why we should or 
should not try to bring about any changes. 
In 1942 a study was made by Margaret Jackson2 in the 
seventh grade of the interests of 1007 children of one city 
in activities in their sooial studies classes. The ques-
tionnaire developed contained 100 type activities which have 
been done or are being done in some social studies classes. 
These activities were gathered from many sources. They fell 
into the following categories--oral, written, drawing, 
meditative, general, visual, and manual. 
2 Margaret M. Jackson, "Children's Interests in 
Activities in Their Social Studies Classes, Grade VII." 
(Unpublished Master's Thesis, School of Education, Boston 
University, Boston, 194~, 37 pp. 
The results showed a wide range of inter&sts for 
seventh grade boys and girls. Interest was high for many 
activities which could be used in social studies classes. A 
6 
large number of the students had not had the chance to partie-
ipate in many of the activities. However, boys were more 
inclined to think they would like to try new activities than 
girls. Listening activities were the most popular, while oral 
ones were the least. Pupils liked earlier preparation for 
those oral activities which they liked doing. Less than half 
had had the opportunity to dramatize scenes or to make an 
outline to help classes study or recite. 
In 1945 Doris Wallenthin3 carried on another study 
regarding this subject. The preferences of fifth and sixth 
grade pupils in written activities of the social studies were 
investigated. This study showed a preference for working 
with others and for writing a report. To write a question 
and to write a summary were the least liked. There was little 
similarity between preferences of boys and girls or between 
fifth ana sixth grade. The only activity showing decisive 
popularity was writing a committee report. However, this 
study had no proved reasons for t he choices. 
3 Doris V. Wallenthin, ''Preferences of Fifth and Sixth 
Grade Pupils In 1tiritten Activities of the Social Studies. 11 
(Unpublished Master's Thesis, School of Education, Boston 
University, Boston, 1943. 
- -=--=- ---===.,...,----~ -=-~--==--=----=--===-=--=-==--=--7 
Jersild4 stated that the percentage of children asking 
to learn more about topics that fall in social studies was 
largest, 28.6%, in the very grade range, 4-6, in which the 
largest proportion of children complained about what they 
were being taught in social studies. 
Jersild5 further stated that in 27 out of 66 items 
(exclusive of history and geography) which children named in 
stating what they would like to learn more about, there was 
clear mention of an interest in people and their activities. 
Young6 stated that the more comprehensive and profound 
the experiences the greater are the changes; the more super-
ficial and restricted the experiences, the smaller are the 
changes resulting from the interaction. Rather than have 
education set up a pretermined ideal of a future social 
pattern and attempt to impose it on children, it would be 
better for the educational program to help children develop a 
way of studying problems, develop techniques of gathering and 
evaluating information, of making and carrying out plans, and 
of modifying procedures constructively in the light of their 
experiences and thinking. 
4 Arthur T. Jersild and Ruth J. Tasch, Children's 
Interests and What They Suggest for Education (New York: 
Bureau of Publications, Teachers College, Columbia University, 
. 1949)' p. 28. 
5 Ibid., p. 31. 
6 William E. Young, 11 An Experiencing Curriculum in the 
Social Studies," Twelfth Yearbook The Social Studies in the 
Elementary School (Washington D.C.: National Council for 
Social Studies, 1941), p. 59. 
The whole direction of the life of an individual is 
determined by his ability to make wise choices. The school, 
therefore, which provides many opportunities in which 
8 
children make choices is contributing greatly to personal 
development and social intergration. Those who hesitate to 
allow children to make choices because of a feeling that 
adults know best are forgetting that children's own plans are 
apt to have more meaning for them. Necessary guidance can be 
given to help the pupils toward desirable learning activities. 
Occasionally it is worthwhile to allow children to proceed 
with plans which may not be successful, for only if an indi-
vidual has the experience of evaluating the results of unwise 
choices does he grow in power to consider all sides of a 
question before starting.7 
The teacher who has attempted to provide materials 
which would satisfy the great range of needs of all children 
realizes. that the environment must challenge interest, stimu-
late curiosity, provide opportunity for worthwhile individual 
and group activities, encourage construction and manipulation, 
arouse the desire to share and communicate, permit the physi-
cal activity essential to a growing organism and inspire 
creative expression in as many forms as possible. Results 
differ each time a different group of children go over the 
same area for study even though it be under the guidance of 
1 Ibid., p. 60. 
the same teacher. Experiences in the background of the 
children, different interests, varying activities help to 
make these differences. 8 
9 
Many mediums are used to present experiences--the 
local community, many kinds of material read, representations 
of several types such as pictures, maps, diagrams, charts, 
graphs, pictorial symbols, and models. Kelty9 has recommended 
that these materials be adapted to children's interests and 
capacities, that teacher-pupil planning supply an impetus 
very different from routine assignment. 
Kennedy and Painter10 have suggested that two questions 
should precede any consideration of the relative merits of 
different materials or different types of materials in learn-
ing and teaching. 1) 'Ylhat principle, skill, or pattern of 
behavior is to be taught through the use of this material? 
2) Horr will the use of it aid in the processes of learning 
and adjustment? 
Working materials become materials of instruction. 
8 Ibid., pp. 69-70. 
9 Mary G. Kelty, "The Selection and Adaptation of 
Subject Matter in the Social Studies," Twelfth Yearbook The 
Social Studies in the Elementary School (Washington D.C.: 
National Councilfor Social Studies, 1941), p. 78. 
10 Anna c. Kennedy and Fred B. Painter, 11Materials for 
the Social Studies Program, 11 Twelfth Yearbook The Social 
Studies in the Elementary School (Washington D.C.: National 
Council for Social Studies~ 1941), p. 107. 
-= =--=--= = -==c= -=====-==---- ...:=-:-=.--=-:=-- -10 
Only a few of these materials can be brought into the class-
room. Therefore, it is necessary to take the children to the 
materials either actual ly or vicariously through motion pic-
tures, radio, records, mapa, magazines and other means of 
communicating ideas. 11 
The following conclusions have been reached by Dorothy 
Stewart12 regarding the types of assignments children prefer. 
1. Children showed statistically significant differences 
in their preference for using many textbooks rather than using 
one class textbook. 
2. Partner and group participation were nearly equal in 
favor--a slight preference for group work. 
3. Children showed a decided preference for self-direction 
in finding materials, boys preferring this more than girls. 
4. Based on direct opinion of children, teachers should 
plan work along linea which inspire interest. 
5. Provision should be made for individual differences, to 
! teach the children to evaluate critically, to develop both 
II ! leaders and follo'\'lers, to have books which are sui table to 
vocabulary and comprehension, to encourage each contributor 
to take pride in doing his part well. 
II Ibid., p. 103. 
12 Dorothy H. Stewart, "Children's Preferences in Types l of Assignments," Elementary School Journal, 47:97, October, 
i l946. 
~-_j=*====----"==--====9\==== 
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Recognition of the individual differences which exist 
in all classroom situations is believed by Hanna13 to enable 
the teacher to plan activities and select content material to 
meet the needs of the various members of the group. The more 
data that the teacher has about her group, the more informa-
tion she has about individuals, the better she will be able to 
diagnose differences and adjust learning situations to individ 
ual students. 
Anderson14 has claimed that each child differs in 
talents, abilities, interests, and special needs. To satisfy 
these there should be significant "doing" activities, reading 
for information, interviews with people, study trips, con-
struction enterprises, creative arts, writing for information, 
preparing dramatizations, formulating reports, listening to 
pertinent radio programs or recordings. Use of community re-
sources provides excellent opportunities to recognize differ-
ences, to provide first hand information, stimulating ideas, 
new experiences, and good public . relations. 
In 1932 a study was carried on in the Wyman School, 
13 Lavone Hanna, "Extent of Individual Differences, u 
Fifteenth Yearbook Adaptin~ Instruction in ~ Social Studies 
to Individual Differences Washington D.C.: National Council 
for Social Studies, 1944), p • . 16. 
14 Walter A. Anderson, 11 Providing for Individual 
Differences in the Elementary School Social Studies Program," 
Fifteenth Yearbook Adaptin~ Instruction in the Social Studies 
to Individual Differences Washington D.G:':National Council 
for Social Studies, 1944), p. 34. 
Denver, Colorado by Ethel Holmes15 to discover the school 
subjects preferred by children. This survey took place over 
a period of years with 808 replies by 186 pupils. The results 
indicated that the social studies received the most negative 
votes. They held a high place among subjects liked the least. 
Throughout grades three through six, social studies held ranks 
from three to six. 'tlb.ere work was particularly interesting 
the rank was higher. 
Some reasons for dislike according to the Holmes study 
were that books were old and there were not enough. Among 
other reasons given were that the work is too hard, poor 
marks, too monotonous, too long, no value, too much writing, 
and too many questions. 
c. Mabel Smith16 has written about the primary inter-
ests of children. Some of these interests which could be 
utilized in making social studies more interesting are: 
1. To use one's hands in manipulating materials. 
2. To converse about the activity which is in progress. 
3. To plan and carry plans to completion. 
4. To construct from wood, to sew, to weave. 
15 Ethel E. Holmes, "School Subjects Preferred by 
Children,'' National Elementary Principal, 16:337-342, July, 
1937. . 
16 c. Mabel Smith, "Children's Needs--Social Experiences," 
Childhood Education, 26:53-54, October, 1949. 
5. To be identified with hero characters in drama or 
puppetry. 
6. To use one's own way to express unique ideas in 
writing. 
7. To explore and invent. 
Her conclusions are that children have tolearn our 
American way of life, but teachers have depended too much 
upon teaching about democracy rather than giving children 
experiences in operating it. 
13 
Dean17 reported on the relations between children's 
subject preferences to their achievement in that subject. He 
concluded that the relations between preferences and achieve-
ment were not sufficiently conclusive to warrant their pre-
dictive applications. A pupil who has achieved well in a 
subject does not necessarily have a particular liking for the 
subject nor will a pupil who has expressed preference for a 
subject necessarily make a good record in that subject. 
Although statistical significance was not attained there were 
decided trends in favor of preference groups. In certain 
areas significant differences were found which indicate 
positive relationships between preference and achievement. 
Failure to use these implications in classroom practice would 
17 Stuart E. Dean, "Relation of Children's Subject 
Preferences to Their Achievement," Elementary School Journal, 
51:92, October, 1950. 
\ 
,~ 
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14 
be educational extravagance. 
In the opinion or Cordier18 we should eliminate out-
moded materials and replace them with new materials, view-
points, and emphases. There should be increased instructiona 
reference to child experiences and learning beyond the 
classroom. 
Wheeler19 feels that learning experiences should be 
selected to accomplish objectives regardless of the affects 
on favored academic methods. 
In writing about children's interests Sheldon20 has 
said that younger children liked school subjects more in-
tensely than did the older pupils. The older ones have more 
outside activities , to demand their attention. He found there 
was far less unanimity of opinion in the part of the test 
dealing with school subjects than in other parts of the test. 
Boys and girls did not agree in their likings for various 
subjects and no general tendencies are evident in the case of 
either boys or girls. Boys ranked history 5 and geography 7. ·• 
Girls ranked history 11.5 and geography 10.3. 
. 18 Ralph W. Cordier, ''Elementary Social Studies, 11 
National Elementary Principal, 25:16, June, 1946. 
19 Eldon G. Wheeler, "Improvement of Instruction In 
the Social Studies, 11 Social Education, 13:166, April, 1949. 
20 Donald R. Sheldon, "Children's Interests," 
Elementary School Journal, 33:211, November, 1932. 
I 
\~ 
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Philosophy and practice do not go along together. The 
school program should be planned to meet children's needs, but 
subject matter goals for achievement are set up. Children 
learn best when they are interested and feel a real purpose in 
doing an activity, but the program is largely designed and 
planned without giving children a voice in making selections. 
Democracy is realized through participation, making decisions, 
even mistakes, but instead there is domination by the teacher. 
Cooperation is essential, but few real opportunities for a 
real choice are given. Recognizing and solving problems of 
everyday living are essential, but instead children are given 
problems and told what to do. Self evaluation is important to 
improvement but most evaluation is done by the teacher. 21 
If the interests of the pupils are known by the teacher, 
tbose interests can be made use of in the school program. A 
list of all the things the pupils would like to do in. a school 
year and a list of their hobbies would make a valuable source 
from which to draw when plans are made. Certainly richer 
teaching experiences should result. 22 
Jersild23 has stated that a prominent feature of mental 
21 Pauline Hilliard, "Curriculum Bulletins Tell a 
Story," Educational Leadership, 6:97, November, 1948. 
22 Edith F. Miller, "Utilizing Children's Interests," 
Th.e Instructor, 56:24, October, 1948. 
23 Arthur T. Jersild and Others, Child Development ~ 
the Curriculum (New York: Bureau of Publications, Teachers 
College, Columbia University, 1946), p. 102. 
1-1 
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development from six to twelve years is the expansion of the 
child's intellectual horizons. At twelve he is absorbed with 
personal concerns, but his ideas also include events in the 
world at large. He is interested in current events and can 
discuss them with some understanding. 
The extension of children's interests beyond their 
immediate personal affairs is demonstrated when children at 
different age levels are asked to name the person or character 
. 
whom they most admire or whom they would choose as a hero or 
ideal. At the age of twelve~ 2/3 choose historical characters 
or contemporary public characters. 24 
Jersild25 has said that many findings indicate that 
schools have either failed to discover and apply effective 
teaching techniques or that there has been a tendency to push 
children too soon into subject matter and ideas relating to 
adult, political, economic, and social affairs. 
24 Ibid., p. 105. 
25 Ibid., p. 106. 
CHAPTER III 
PROCEDURE 
Using a cheek list for this study was the method 
determined as the best to obtain the desired information. 
In order to have the cheek list reflect children's 
thinking and not wholly teachers' ideas, last year's sixth 
grade class in one school was asked to name the things which 
they liked to do in social studies and those which they dis-
liked. From other sources were gathered suggestions of things 
which are being done or had been done in the teaching of 
social studies. 
Out of this came a check list of thirty-eight items on 
which the children were to indicate their preferences by 
circling one of the following for each activity. 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
After the first draft of the check list was made, it 
was tried out with some fifth grade pupils. Following a dis-
eussion of these with the pupils who worked on them, some 
wording was changed to avoid misunderstandings. The spacing 
or arrangement was also changed so as to make the list more 
. readable. 
Directions were given to the teachers administering the 
cheek list so that they would know the purpose of it and the 
18 
way to present it to the boys and girls. 
The children first were asked to show their first, 
second, and third choices of school subjects. These results 
were to be compared with the results of the study made in 
1947 entitled Subject Preferences of Fifth Grade Children. 1 
Next, the pupils were to indicate how they felt about 
each activity in relation to s~cial studies by circling one 
of the letters for each item. 
Lastly, the. boys and girls w·ere asked to show what they 
liked best to do of these activities by indicating their first 
second, and third choices. 
The check list was given to 398 sixth grade boys and 
girls in a .Connecticut town of 44,410 population. This town 
is primarily a wealthy, residential community. Since it is 
growing very rapidly, a large number of the children using thi 
check list have come from schools outside the system. 
l W. Linwood Chase, 11 Subject Preferences of Fifth 
Grade Children," Elementary School Journal, 50:204-211, 
December, 1949. 
~ 
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Boy or Girl Circ-le 
Girls and Boys: On this paper tell what you like best about your 
social studies and those things which you enjoy 
doing better than others. 
DO THIS FIRST 
Choose your favorite studies from 
in the list at the right. 
Put 1 before your first choice 
Put 2 before your s e cond choice 
Put 3 b efor e your third choice 
those named . Reading 
Arithmetic 
Languag e 
Penmanshlp 
Spelling 
Social Studies 
Art 
Music 
Science ~-~ Health Education 
{1,=n=o==T=H=~S==S=E=C=ON=-D~. ====~~========~============================= 
1 ~In the section below, put a circle around the letter which tells how jJ you feel about each way of working in social studies. 
~ X I have not done this j L I like it very much 
\- N I neither like nor dislike it 
~ 3 D I dislike it very much 
~· ------------------------------~--------------------~~.-.. ~-------.----
1. Use the same social studies book that each child 
in the class has 
-
.. .,.. ~ 
- -
... 
-
.. 
- -
... 
- -
.. X L N D 
2. Use many different books in social studies ... ..,. X L N D 
3. Work by myself on an assignment 
-
... . .,. .... ... 
- -
... X L N D 
4. Work in committees on a project or assignment ... X L N D 
5 . Prepar e r eports for the class 
-
... 
-
-
... 
-
.. X L N D 
6. Give reports to the class 
-
... -
-
... X L N D 
7o Listen to reports 
- - -
- - - - - - -
... X L N D 
s. Have quiz contests on the most interesting facts X L N D 
9. Have short t e sts on the day's discussion ... 
- -
X L N D 
10. Have a t es t on the unit when it is finished X L N D 
11. Learn new words .. 
- - - -- - -
.. 
- - -- -
X L N D 
12. Study maps of the country being talked about. .... X L N D 
(' Draw a map and show products, important cities, etc. - - ... - - - - ... - .,. - - - X L N D 
Fill ip an outline map X L N D !14c - -- ... - - - - - ... - -
Go on to the next page 
15. Make a relief map, using materials such as 
salt, flour, etc. - - - - - - - - - -
Read social studies and answer questions made 
by the teacher • - - - - - - - - - - - ~ - - -
Read social studies and answer questions made 
by the pupils - - - - - - - - - - - - - - - -
18. Use a question guide made by the class for 
discussion - - - - - - - - - - - - - -
19. Use an outline made by the class for study 
20. Make individual outlines for study -
- - -
21. Write out answers to questions placed on the 
blackboard - ~ - - - - - - - - - -
22. Write summaries of important ideas - -- -
· 23. Make up your own stories about the unit - - -
24. Make up plays about interesting happenings - -
25. Dramatize important events studied in a unit 
26. Find a play and act it out - - - - - - - -
27. Collect pictures, poems, and storie s to go with 
the unit - - - - • ~ - - - - ~ ~ ~ 
28. Make exhibits to go with the study - .. ~ .. 
29. Study exhibits which go with the unit 
30. Make individual booklets on the unit ...... 
31. Make a class booklet about the unit - - -
32. Draw pictures to illustrate the unit ~ - -
33. Work with a group on a mural or picture - --
34. Have discussions in charge o;f' pupils - - -
35. See films, filmstrips, and slides about the unit 
36o Discuss films, filmstrips, and slides about unit 
f 37. Take a trip to the .nmsewn in eonnection with unit 
I 
1 
{38~ Construct models of interesting things studied 
----3~ 
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DO THIS THIRD - Go back ove:t' these 38 i terns • Choose that which you 
like best to do in studying social studies, and in 
the column in front of the numbers ~ 
Put 1 
Put 2 
Put 3 
before you~ first choice 
before you~ second choice 
before your third choice 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
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November 13, 1950 
To the Sixth Grade Teachers: 
Three years ago, as probably you know, a preference study 
was made of 13,000 fifth grade pupils in New England to determine 
wbieh subjects were best liked by them. As a result of this 
study, it was found that social studies ranked very low • 
The purpose of the check list I am sending you is to find 
out what the situation is in West Hartford. In this list there 
are three parts. 
The following are suggestions for each of the three sections. 
The di
1
rections may need further explanation for some of the 
children. 
" 1. The subject preference is to be indicated by numbering 1, 2, 
or 3 for first, second, and third place. 
2. Activities in teaching the social studies are to be indicated 
by circling one of the following 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
Be sure that the pupils go ahead to the second page. 
3. After the entire second section has been marked as described 
in 2 above, the pupils are to mark with 1 the beet liked 
activity, with 2 the next best liked, and lvith 2 the third 
choice. All of the items should be considered, not just 
those on the first page. The numbers 1, g, 2 for these 
preferences are to be placed in the column in front of the 
numbers for the items. 
Please be sure each pupil completes all three sections and 
indicates either boy or girl. \·a thout this all the responses 
cannot be considered. There is no time limit on the whole nor 
on any part of the check list. It will take approximately 
fifteen minutes. 
It is hoped that this will not cause too much work or dis-
rupting of plans for you. Your interest and co-operation will be 
very much appreciated. It will be appreciated also if these 
papers can be returned by November 22, 1950 to Harriet Foley, 
Elmwood School, through the person from whom you received them. 
As soon as the results have been tabulated, they will be available 
if you should be interested. 
Harriet M. Foley 
CF.APTER IV 
ANALYSIS OF DATA 
In examining Table I one sees an indication of a wide 
range of interests among these sixth grade children. Some 
definitely expressed dislikes are readily observed. It is 
interesting to note the large number of activities with which 
the children have not had experiences. More than twice as 
many items were checked with a feeling of indifference than 
were marked with positive dislike. [ indicates those which 
were not counted either because of failure to mark or because 
more than one was circled. 
In comparing Tables II and III it is noted that there 
is much similarity between the boys' and girls' preferences 
for various activities. However, there are some differences 
which should prove interesting. 
Girls have had leas experience with some of these 
activities than boys have had. The greatest differences in 
this category are 
38. Construct models of interesting things studied. 
24. Make up plays about interesting happenings. 
31. Make a class booklet about the unit. 
20. Make individual outlines for study. 
25. Dramatize important events studied in the unit. 
In expressing likes boys show a definite preference over 
the girls for 
36. Discuss films, filmstrips, and slides about the 
unit. 
12. Study maps of the country. 
38. Construct models of interesting things studied. 
~~=--· -- - 2 TABLE I 
PREFERENCES OF 398 SIXTH GRADE CHILDREN FOR 38 
,. SOCIAL STUDIES ACTIVITIES 
" 
Item x* L N D F 
1 3 164 140 89 2 
2 31 219 115 31 2 
3 12 196 129 59 2 
4 20 264 83 30 1 
5 16 171 135 75 1 
6 9 189 119 80 1 
7 3 277 97 18 3 
8 82 232 63 18 3 
9 73 65 132 126 2 
10 10 125 162 96 5 
11 6 272 105 12 
'-12 7 262 95 ~3 1 
13 28 223 91 54 2 
14 16 233 102 43 4 
, 15 128 185 59 26 0 
16 6 137 166 88 1 
17 47 160 126 65 0 
18 130 99 121 46 2 
19 94 129 131 43 1 
20 57 138 130 70 3 21 43 131 124 99 1 
22 53 117 144 81 3 
23 87 174 88 44 5 24 85 255 44 14 0 
25 113 175 84 23 3 
26 48 285 47 16 2 
27 48 231 87 29 3 28 44 253 84 15 2 
29 45 202 122 24 5 
' 30 68 170 103 56 1 
131 128 134 86 46 4 
32 17 271 76 30 4 
33 55 266 57 18 2 
34 57 174 109 54 4 
35 16 338 32 9 3 
36 15 253 86 42 2 
37 63 306 23 4 2 
28 82 206 37~2 li 4 1845 7681 1723 89 
*X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
F Failure to mark or __ mark~orrectly ___ 
--------~ 
I 
----1 TABLE II 21 
PREFERENCES OF 203 SIXTH GRADE BOYS FOR 38 
SOCIAL STUDIES ACTIVITIES 
1/1 
Item x* L N D F 
1 3 84 68 47 1 
2 15 105 59 23 1 
3 6 92 69 34 2 
4 8 127 43 24 1 
5 11 80 66 45 1 
6 7 91 58 47 0 
7 2 154 40 5 2 
8 38 129 28 6 2 
9 36 41 61 64 1 
10 8 55 92 46 2 
11 6 136 51 7 3 
12 5 154 36 7 1 
13 12 120 42 28 1 
14 8 118 48 27 2 
15 67 94 28 14 0 
16 4 78 75 45 1 
17 23 83 63 34 0 
18 68 47 64 24 0 
19 43 66 71 22 1 
20 23 62 78 38 2 
21 23 63 62 54 1 
22 22 56 74 51 0 
23 39 92 39 32 1 
24 30 138 23 12 0 
25 51 82 52 17 1 
26 21 136 31 14 1 
27 19 106 57 20 1 
28 20 129 43 10 1 
29 20 108 58 14 3 
30 32 74 57 40 0 
31 58 71 45 29 0 
32 5 143 35 18 2 
33 24 133 31 14 1 
34 28 -89 57 28 1 
35 7 182 7 4 3 
36 4 156 27 14 2 
37 28 160 12 2 1 
;28 22 116 42 1:2 4i 853 3950 1892 973 
*X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
F Failure to ma~k or mark correct1~ 
I 
TABLE III 22 
PREFERENCES OF 195 SIXTH GRADE GIRLS FOR 38 
SOCIAL STUDIES ACTIVITIES 
' 
'V y 
Item x* L N D F 
1 0 so 72 42 1 
2 16 114 56 8 1 
3 6 104 60 25 0 
4 12 137 40 6' 0 
5 5 91 69 30 0 6 -- 2 98 61 33 1 
7 1 123 57 13 1 
8 44 103 35 12 1 
9 37 24 71 62 1 
10 2 70 70 50 3 
11 0 136 54 5 0 
12 2 108 59 26 0 
13 16 103 49 26 1 
14 8 115 54 16 2 
15 61 91 31 12 0 
16 2 59 91 43 0 
17 24 77 63 31 0 
18 62 52 57 22 2 
19 51 63 60 21 0 , 
20 34 76 ' 52 32 1 
21 20 68 62 45 0 
22 31 61 70 30 3 
23 48 82 49 12 4 
24 55 117 21 2 0 
25 62 93 32 6 2 
26 27 149 16 2 1 
27 29 125 30 9 2 
28 24 124 41 5 1 
29 25 94 64 10 2 
30 36 96 46 16 1 
31 70 63 41 17 4 
32 12 128 41 12 2 
33 31 133 26 - 4 1 
34 29 85 52 26 3 
35 9 156 25 5 0 
36 ' 11 97 59 28 0 
37 35 146 11 2 1 
:28 52 20 41 4 - 1 
992 3731 1894 750 43 
*X I have not done this 
L I like it very much 
N I neither like nor dislike it 
' D I dislike it very much 
F Failure to mar~ or mark correQtlv 
23 
Girls' preferences over those of the boys are in favor of 
30. Make individual booklets on the unit. 
27. Collect pictures, poems, stories to go with the 
unit. 
Greater indifference is shown by the boys than the 
girls to 
27. Collect pictures, poems, stories to go with the 
unit. 
20. Make individual outlines for study. 
3. Have a t:est on the unit when it is finished. 
25. Dramatize important events studied in a unit. 
The girls show more indifference than the boys to 
12. Study maps of the country. 
36. Discuss films, filmstrips, and slides about the 
unit. 
35. See films, filmstrips, and slides about the unit. 
16. Read social studies and answer questions made by 
the teacher. 
1. Listen to reports. 
In choosing those activities which they did not like the 
boys show more dislike toward 
30. Make individual booklets on the unit. 
22. vvri te summaries of important ideas. 
23. Make up your own stories about the unit. 
Girls show definitely more dislike for 
12. Study maps of the country being talked about. 
36. Discuss films, ·filmstrips, and slides about the 
unit. 
The least disliked activity by both boys and girls is 
37. Take a trip to the museum in connection with the 
unit. 
In addition to this the girls indicate very little dislike for 
24. Make up plays about interesting happenings. 
26. Find a play and act it out. 
======~F===================~~=-=-==-============================2~49F======== 
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In studying Table IV it is interesting to notice that 
slightly over 50 per cent of the activities are chosen as 
liked by both boys and girls. To 25 per cent of the activi-
ties the boys and girls are indifferent. A little more than 
12 per cent of these activities have not been tried by the 
pupils while slightly over 11 per cent of those tried are 
disliked • . The failure to mark or mark correctly is about the 
same in each group. 
TABLE IV 
PER CENT IN PREFERENCE CATAGORIES OF 203 BOYS AND 195 GIRLS 
FOR 38 SOCIAL STUDIES ACTIVITIES 
X L N D F 
Boys 11.06 51.20 24.53 12.61 00.60 
Girls 13.39 50.35 25.56 10.12 00.58 
Total 12.20 50.79 25.03 11.39 00.59 
It may be noted that the boys slightly exceed the girls 
in likes and dislikes. The girls show a little higher per 
cent in activities not yet experienced and to tbose to which 
there is an indifference. In comparing the 50 per cent of the 
shown, one may see that the difference is not so great. 
In glancing at Table V it is easy to observe the first 
I 
I, 
,, 
I, 
il 
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TABLE V 
THE 10 SOCIAL STUDIES ACTIVITIES MOST OFTEN CHOSEN BY 
398 SIXTH GRADE CHILDREN 
195 Girls 
25 
II 
1
1 Rank 
203 Boys 
No. 
of Times 
Item Chosen 
Rank 
No. 
of Times 
Item Chosen 
398 Boys and Girls 
No. 
Rank of Times 
Item Chosen I 
II 
I: 
jl 
I 
II 
II 
li 
Jl 
11 
If 
'I ,, 
:I 
I 
II 
1 35 
2 37 
3 36 
4.5 7 
4.5 12 
6 32 
7 24 
8.5 11 
8.5 26 
10 33 
182 
160 
156 
154 
154 
143 
138 
136 
136 
133 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
35 
26 
37 
4 
11 
33 
32 
27 
28 
7 
156 
149 
146 
137 
136 
133 
128 
125 
124 
123 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
35 
37 
26 
7 
11 
32 
33 
4 
12 
24 
338 
306 
285 
277 
272 
271 
266 
264 
262 
255 
Table V shows activities that were most often chosen 
by 398 sixth grade children. 
35. 
37. 
26. 
See films, filmstrips, and slides about the unit. 1l 
,I 
7. 
11. 
32. 
33. 
4. 
12. 
24. 
36. 
27. 
28. 
Take a trip to the museum in connection with the unit. II 
Find a play and act it out. 
Listen to repo:Dts. li 
Learn new words • ,. 
Draw pictures to illustrate the unit. I 
Work with a group on a mural or picture. 
Work in committees on a project or assignment. 
Study maps of the country being talked about. 
Make up plays about interesting happenings. 1 
Discuss films, filmstrips, and slides about the ·unit. :1 
Collect pictures, poems and stories to go with the unit J 
Make exhibits to go w1 th the study. \1 
==--~ --=- :==----- -
I 
=+ =- -.-:.:..:::=----- --=-== I 
26 
choice by boys, by girls, and by both boys and girls together 
is 
35. See films, filmstrips, and slides about the unit. 
It is not difficult to understand this choice since visual 
aids make those things which are being read about come alive 
for the children. Visual aids may be used to arouse interest 
in introducing the unit, to enliven a report during the study 
or to summari,ze points wb.ich may have been a bit vague from 
just reading and discussion. 
In this connection it is interesting to note that the 
boys' third choice is 
36. Discuss films, filmstrips, and elides about the 
unit. 
This would seem to indicate that on their parts at least it 
is not just passive intake of sights and sounds. 
In second place for boys and girls together and for the 
boys and in third place for the girls is 
37. Take a trip to the museum in connection wtth the 
unit. 
This activity just as item 35 enriches the study and makes more 
real the experiences the children are having. The second choic 
of the girls 
26. Find a play and act it out. 
is not quite so popular with the boys, but again it indicates 
a desire on the part of the children to see or to put into 
action some of the things about which they read or discuss. 
27 
The boys chose two activities which are not among the 
first choices of the girls. In addition to item 36 previously 
mentioned one which. is popular with tbe boys is 
12. Study maps of the country being talked about. 
Is there a spirit of adventure in this activity, of imagining 
of faraway places which appea~s more to boys than to girls? 
The girls chose three activities which are not among 
the first ten chosen most by the boys. All favorite activi-
ties of the girls are 
4. Work in committees on a project or assignment. 
27. Collect pictures, poems, and stories to go with 
the unit. 
28. Make exhibits to go with the study. 
Are these activities those which require qualities of patience 
to detail and less active work than boys of this age like to 
do? 
Table VI indicates at a glance that the least popular 
activity is 
9. Have short tests on the day's discussion. 
Second in unpopularity among boys and boys and girls combined 
is 
21. Write out answers to questions placed on the 
blackboard. 
With the girls alone it ranks third. And yet this. is a common 
way in many schools ·for boys and girls to be taught the social 
studies. The activity which ranks third in unpopularity for 
boys and girls together and varies little in rank from boys and 
girls separately is 
-;v 
Rank 
1 
2 
I 3 
I· 4.5 ,I 
II 4.5 
I 6 
I 7.5 
.I 
li 
7.5 
9 II 
II 10 
I 
~---=--~-=-=--=-- --- ..=- - ------- --"'=---=:= 
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TABLE VI 
THE 10 SOCIAL STUDIES ACTIVITIES LEAST POPULAR 'i1 I TH 
398 SIXTH GRADE CHILDREN 
20:2 BOIS 12~ Girls 22S Bo~s and Girls 
No. No. No. 
of Times Rank of Times Rank of Times 
Item Chosen Item Chosen Item Chosen 
9 64 1 9 62 1 9 126 
21 54 2 10 50 2 21 99 
22 51 3 21 45 ·3 10 96 
1 47 4 16 43 4 1 89 
6 47 5 1 42 5 16 88 
10 46 6 6 33 6 22 81 
5 45 7 20 32 7 6 80 
16 45 8 17 31 8 5 75 
30 40 9.5 5 30 9 20 70 
20 38 9.5 22 30 10 17 65 
Table VI shows activities that were least popular 
9. 
21. 
10. 
1. 
16. 
22. 
6. 
5. 
20. 
17. 
30. 
with 398 sixth grade children. 
Have short tests on the day's discussion. 
Write out an.swers to questions placed on the 
blackboard. 
Have a test on the unit when it is finished. 
Use the same social studies book that each child in 
the class has. 
Read social studies and answer questions made by the 
teacher. 
Write summaries of important ideas. 
Give reports to t he class. 
Prepare reports for the class. 
Make individual outlines for study. 
Read social studies and answer questions made by 
the pupils. 
Make individual booklets on the unit. 
- - -- --
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10. Have a test on the unit when it is finished. 
Anderson1 states in regard to evaluating children's 
work that other than lese formal recorda are helpful, but most 
important ia the close relationship of pupil and teacher which 
makes informal evaluation possible. Marks so often are symbo 
of competition and not cooperation which is of prime importanc 
in providing socially sensitive and socially effective citi-
zens. This is more important to attain than any letter or 
figure grade. 
Another activity with which many pupils must continue 
yet it is shown to be unpopular with the sixth grade pupils is 
1. Use the same social studies book that each child 
in the class has. 
Children have evidently discovered the value of using many 
books to gather information rather than to depend upon one 
source of facts. 
The best textbook imaginable taught by the best possible 
teacher would fail to secure over 1/3 of the outcomes which are 
expected from social studies. 2 On the other hand difference of 
interpretation, of emphases, of selection, of evidence might be 
used to develop critical attitudes and skills in the use of 
evidence. 
I Walter Anderson, "Providing for Individual Differences 
in the Elementary School Social Studies Program," Fifteenth 
Yearbook Adaptin~ Instruction in the Social Studies to Individ-
ual Differences Washington D.C.: National Council for Social 
StUdies, 1944), p. 37. 
2 C. A. Harper, "Paradoxes in Social Studies Instruction!' 
E J 
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A less popular activity than answering questions made 
by the pupils is 
16. Read social studies and answer questions made by 
the teacher. 
Harper3 states that the best questions are those asked by 
pupils and that they should be stimulated to raise questions. 
Among the most unpopular activities are 
6. Give reports to the class. 
5. Prepare reports for the class. 
However, among the most liked activities is 
7. Listen to reports. 
Is it a lack of effort, a willingness to sit back and let 
others work which leads to this result or is it a hesitancy to 
shoulder the responsibility of this activity? 
Learning from each other and helping each other should 
be emphasized. When the level at which they learn from each 
other is reached, skills of cooperation an.d democratic living 
may be developed. Then individuals may be respected for their 
contributions; may achieve success and through this achieve-
ment attain status.4 
It may be assumed that the unpopularity of the following 
is due to the lack of appreciation for this activity as a study 
skill. 
22. \vri te summaries or important ideas. 
20. Make individual outlines for study. 
3 Ibid., p. 602. 
4 Anderson, 2E• cit., p. 39. 
"'1., 1 
/ 
1 
The lack of experience in using these for that purpose may 
account for this since it is not an activity used much before 
sixth grade. 
Found to be unpopular with the boys is 
30. Make individual booklets on the unit. 
This may be due to the fact that they prefer activities which 
. do not require such detailed organization, neatness, and so 
much written work. 
In studying Table VII one may see the similarity be-
tween the activities in this table and those in Table VI which 
shows those which are least popular. The rank of these activi 
ties has changed slightly. The choices of the boys and girls 
combined in both tables are the same \vi th the exception of 
3. Work by myself on an assignment. 
19. Use an outline made by the class for study. 
Another exception is found in the choices of the girls for 
29. Study exhibits which go with the unit. 
This ranked seventh in this category. Not one of the activi-
ties listed in Table VII as neither liked nor disliked appears 
1n Table V of the most often chosen activities. 
Table VIII shows many of the activities boys and girls 
have done least frequently are those which could be done by 
cooperative classwork. Others are those which call for imag-
ination or dramatization. Another classification into which 
these fall is working with their hands or constructing. The 
final grouping into which these might be placed is written 
II 
II 
I: =-=-1~ 
TABLE VII 
THE 10 SOCIAL STUDIES ACTIVITIES MOST OFTEN l~D AS 
NEITHER LIKED NOR DISLIKED BY 398 SIXTH GRADE CHILDREN 
32 
20:2 BO:£S 122 Girls 22S BOIS and Girls 
No. No. No. 
Rank of Times Rank of Times Rank of Times 
i 1 
I 
2 
3 I d 
II 4 
II 5 'I 
! 
6 
7 
8 
9 
10 
Item Chosen Item Chosen Item Chosen 
16. 
10. 
22. 
10 92 1 16 91 1 16 
20 78 2 1 72 2 10 
16 75 3 9 71 3 22 
22 74 4.5 10 70 4 1 
19 71 4.5 22 70 5 5 
3 69 6 5 69 6 9 
1 68 7 29 64 7 19 
5 66 8 17 63 8 20 
18 64 9 21 62 9 3 
17 63 10 6 61 10 17 
Table VII shows activities that were most often 
marked as neither liked nor disliked by 398 
sixth grade children. 
166 
162 
144 
140 
135 
132 
131 
130 
129 
126 
Read social studies and answer questions made by the 
teacher. 
Have a test on the unit when it is finished. 
Write summaries of important ideas. 
1. Use the same social studies book that each child in 
the class has. 
5. 
9. 
19. 
20. 
3. 
17. 
18. 
29. 
21. 
6. 
Prepare reports for the class. 
Have short tests on the day's discussion. 
Use an outline made by the class for study. 
Make individual outlines for study. 
Work by myself on an assignment. 
Read social studies and answer questions made by pupils. 
Use a question guide made by the class for discussion. II 
Study exhibits which go. with the unit. 1, 
Write out answers to questions placed on the - blackboard ~ 
Give reports to the class. 
-..::...._~ ----==--~- --= 
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TABLE VIII 33 
,I THE 10 SOCIAL STUDIES ACTIVITIES LEAST FREQUENTLY DONE 
;,~~ II BY 398 SIXTH GRADE CHILDREN 
II 
2i:'>;2 BO;lS 12~ Girls 22S Bois and -Girls 
I No. No. No. 
Rank of Times Rank of Times Rank of Times 
Item Chosen Item Chosen Item Chosen 
I! 1 18 68 1 31 70 1 18 130 
I 2 15 67 2.5 25 62 2.5 15 128 
I 
3 31 58 2.5 18 62 2.5 31 128 
1: 4 25 51 4 15 61 4 25 113 
5 19 43 5 24 55 5 19 94 
,, 
6 23 39 6 38 53 6 23 87 
I 7 8 38 7 19 51 7 24 85 
I 8 9 36 8 23 48 8.5 8 82 
I 
I 
9 30 32 9 8 44 8.5 38 82 
10 38 29 10 9 37 10 9 73 
I 
II . 
'I Table VIII shows activities that were least frequently I done by 398 sixth grade children. 
II 
jl 18. Use a question guide made by the class for discussion. 15. Make a relief map using materials such as salt, 
I flour, etc. 
I 31. Make a class booklet about the unit. 25. Dramatize important events studied in the unit. 
I 
19. Use an outline made by the class for study. 
23. Make up your own stories about the unit. 
. I 
24. Make up plays about interesting happenings • 
8. Have quiz contests on the most interesting facts. 
II 38. Construct modele of interesting things studied. 
II 9. Have short tests on the day's discussion. 30. Make individual booklets on the unit. 
II 
- -=----= - ~---==-
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work. This final classification would include one which has 
already appeared as one . of the least popular. 
9. Have short tests on the day's discussion. 
A glance at Table IX shows that most of the choices 
group about three activities which are also noted in Tables X 
and XI. This table also . ab.ows 
33. Work with a group on a mural or pictur~. 
received more choices in third place than in first. 
More popular as second choices than first or third are 
15. Make a relief map using materials such as salt, 
flour, etc. 
4. 'vork in committees on a project or assignment. 
Two of these activities call for handwork 
33. Work with a group on a mural or picture. 
15. Make a relief map, using materials such as salt, 
flour, etc. 
The least chosen in this category are 
18. Use a question guide made by the class for 
discussion. 
22. Write summaries of important ideas. 
In comparing Table X and Table XI one notes three 
activities which add enrichment to the social studies that ha 
been chosen much more than the others 
37. Take a trip to the museum in connection with the 
unit. 
This item has the choices more evenly distributed than the 
others between boys and girls, but there are more first 
choices than any other. 
35. See films, filmstrips, and slides about the unit. 
/ 
I 
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I TABLE I X 
FIRST, SECOND, THIRD CHOICES OF ACTIVITIES MADE BY 398 SIXTH 
GRADE CHILDREN FOR 38 SOCIAL STUDIES ACTIVITIES 
Combined 
First Choice Second Choice Third Choice First, Second, 
lj Item Bol§!GirlsTotal BOJ!! Girls Total Third Choices 1 Bo:£!Girls Total Bol!Girls Total ! 
I 1 2 1 3 1 1 2 1 2 3 4 4 8 I 2 5 5 10 0 0 0 3 1 4 8 6 14 
I 3 2 7 9 4 . 5 9 1 4 5 7 16 23 
I 4 5 6 11 13 9 22 3 7 10 21 21 43 I I 5 3 7 10 5 5 10 2 4 6 10 16 26 
6 5 11 16 5 8 13 4 2 6 14 21 35 
7 4 1 5 2 2 4 1 2 3 7 5 12 
8 8 12 20 8 2 10 11 6 17 27 20 47 
9 2 0 2 0 0 0 0 1 1 2 1 3 
10 0 0 0 2 2 4 1 1 2 3 3 6 
11 2 3 5 4 1 5 4 4 8 10 8 18 
12 3 1 4 5 1 6 4 0 4 12 2 14 
13 7 8 15 7 9 16 15 8 23 29 25 54 
14 5 6 11 4 6 10 5 6 11 14 18 32 
15 11 8 19 14 12 26 6 8 14 31 28 59 
16 1 0 1 1 2 3 5 0 5 7 2 9 
17 0 1 1 0 0 0 1 1 2 1 2 3 
18 0 0 0 1 0 1 0 0 0 1 0 1 
I 19 1 1 2 0 0 0 0 0 0 1 1 2 
20 1 1 2 0 1 1 0 1 1 1 3 4 
21 0 0 0 0 2 2 0 1 1 0 3 3 
22 1 0 1 0 0 0 0 0 0 1 0 1 
23 2 1 3 4 1 5 4 0 4 10 2 12 
24 6 9 15 8 12 20 8 10 18 22 31 53 
25 1 0 1 4 10 14 2 3 5 7 13 20 
26 12 21 33 9 24 33 11 16 27 32 61 93 
27 2 5 7 2 9 11 3 6 9 7 20 27 
28 2 3 5 5 3 8 5 7 12 12 13 25 
29 0 0 0 1 0 1 1 2 3 2 2 4 
30 1 7 8 0 3 3 1 6 7 2 16 18 
31 1 1 2 2 0 2 1 1 2 4 2 6 
32 8 6 14 5 14 19 14 4 18 27 24 51 
33 2 2 4 8 9 17 10 13 23 20 24 44 
II 34 0 0 0 2 1 3 3 1 4 5 2 7 
!I 
35 41 17 58 20 15 35 24 17 41 85 49 134 
36 3 0 3 11 3 14 6 3 9 20 6 26 
37 29 31 60 26 9 35 17 22 39 72 62 134 
~8 14 · 1 15 :z: 2 2 12 :z: 3~2 22 10 42 192 183 375 190 183 373 189 177 571 543 1114 
Not 11 12 23 13 12 25 14 18 32 38 42 80 
Counted I 
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TABLE X 
THE MOST POPULAR ACTIVITIES (FIRST CHOICE) ~UTH 
398 SIXTH GRADE CHILDREN 
20:.2 Bo;ys 12~ Girls :22S Bo;ys and Girls 
No. No. No. 
Rank of Times Rank of Times Rank of Times 
Item Chosen Item Chosen Item Chosen 
1 35 41 1 37 31 1 37 60 
2 37 29 2 26 21 2 35 58 
3 38 14 3 35 17 3 26 33 
4 26 12 4 8 12 4 8 20 
5 15 11 5 6 11 5 15 19 
6.5 8 8 6 24 9 6 6 16 
6.5 32 8 7.5 13 8 8 13 15 
8 13 7 7.5 15 8 8 24 15 
9 24 6 10 3 7 8 38 15 
10 10 5 7 10 32 14 
10 30 7 
Table X shows activities that were most popular activities 
(first choice) with 398 sixth grade children. 
37. Take a trip to the museum in connection with the unit. 
35. See films, filmstrips, and slides about the unit. 
26. Find a play and act it out. 
8. Have quiz contests on the most interesting facts. 
15. Make a relief map using materials such as salt, flour, 
etc. 
6. Give reports to the class. 
13. Draw a map and show products, important cities, etc. 
24. Make up plays about interesting happenings. 
38. Construct models of interesting things studied. 
32. Draw pictures to illustrate the unit. 
3. Work by myself on an assignment. 
5. Prepare reports for the class. 
30. Make individual booklets on the unit. 
I 
I 
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II 
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TABLE XI 
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THE MOST POPULAR ACTIVITIES COMBINED (FIRST, SECOND, THIRD) 
CHOICES t~TH 398 SIXTH GRADE CHILDREN 
Rank 
1 
2 
3 
4 
5 
6 
7.5 
7.5 
9 
10 
203 Boys 
No. 
of Times 
Item Chosen 
35 
37 
38 
26 
15 
13 
8 
32 
24 
4 
85 
72 
33 
32 
31 
29 
27 
27 
22 
21 
Rank 
1 
2 
3 
4 
5 
6 
7.5 
7.5 
9 
10 
195 Girls 
No. 
of Times 
Item Chosen 
37 
26 
35 
24 
15 
13 
32 
33 
4 
6 
62 
61 
49 
31 
28 
25 
24 
24 
22 
21 
398 Boys and Girls 
No. 
Rank of Times 
Item Chosen 
1.5 
1.5 
3 
4 
5 
6 
7 
35 
37 
26 
15 
13 
24 
32 
8 8 
9 33 
10.5 4 
134 
134 
93 
59 
54 
53 
51 
47 
44 
43 
10.5 38 43 
1! 
'I 
II 
Table XI shows activities tbat were most popular combined 
(first, second, third) choices with 398 sixth grade children. 'I 
35. See films, filmstrips, and slides about the unit. It 
37. Take a trip to the museum in connection with the unit. J 
26. Find a ulay and act it out. 'I 
15. Make a relief map using materials such as salt, flour, 
etc. I 
13. Draw a map and show products, important cities, etc. 1 
24. Make up plays about interesting happenings. 1 
32. Draw pictures to illustrate the unit. I 
8. Have quiz contests on the most interesting facta. 
33. Work with a group on a mural or picture. 
4. Work in committees on a project or assignment. 
38. Construct models of interesting things studied. 
6. Give reports to the class. 
-=-~-=-= = ===- =~-= -
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This had the same total number of choices as item 37, but 
more boys chose this than girls. 
26. Find a play and act it out. 
This item was third in rank, but more girls chose this 
activity. 
In tabulating the three activities chosen above all the 
others it is noted that many pupils selected activities which 
they had not yet had the opportunity to experience, but about 
which they bad beard interesting reports from friends. Most 
noticeable in this group is 
15. Make a relief map using materials such as salt, 
flour, etc. 
24. Make up plays about interesting happenings. 
8. Have quiz contests on the most interesting facts. 
38. Construct models of interesting things studied. 
Other most popular activities are those which deal with 
drawing, map making, or committee and group work. 
Through a study of Table XII one may learn that two 
activities are among the first three places in the Most Often 
Chosen and the Most Popular. 
35. See films, filmstrips, and slides about the unit. 
37. Take a trip to the museum in connection with the 
unit. 
Most often chosen by boys only, but so much to have it rank 
third in their choices is 
36. Discuss films, filmstrips, and slides about the 
unit. 
Most chosen but not mentioned enough times as most popular to 
be among the first ten are 
- --==--
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TABLE XII 
COMPARISON OF THE MOST POPULAR ACTIVITIES (FIRST CHOICE) AND 
THE MOST POPULAR ACTIVITIES COMBINED (FIRST, SECOND, THIRD) 
CHOICES -n TH THE 10 SOCIAL STUDIES ACTIVITIES MOST OFTEN 
CHOSEN BY 398 SIXTH GRADE CHILD~~ 
Most Popular Com-
Most Often Chosen Most Popular bin.ed First, Sec-
First Choice ond 1 Third Ch:>ices 1 
398 398 398 
203 195 Boys& 203 195 Boys& 203 195 Boys& 
Boys Girls Girls Boys Girls Girls Boys Girls Girls 
1=1 J:l !:1 J:l s:: s:: s:: s:: s:: 
11lCD 11lCD CllCI) til CD l1l CD CllCD OlCI) mCD mCD 
No. ,.!:1:1 CD l1l ,.!:1:1 ~!11,.!:1:1~11) 
-a Cl) f1) ~ ~~ ~ ~~ ~ ~ l1l ~ Cl)!'ll ,.!:1:1 Q) m s:: !:l .8 s:: 0 s:: 0 !1.8 s:: s:: s:: .8 So s:: s .8 of l:d..-1 cd ..-1 ,.q c,1j ..-1 ,q a$ a:! ..-t..cl a$ ..-t,t:l c,1j •ri a:! -n.c: O:S..-1 
It;; 
p:: E-1 0 p:: E-t 0 p:: E-t 0 p:: E-10 p:: E-10 p:: E-10 p:: 8 0 p:: E-10 p:: E-1 0 
35 
37 
,36 
7 
12 
32 
4 24 . 
!11 
ll 5g 
i27 
28 
38 
1 1~ 
1 1~ 
3 
5 
30 
1 182 1 156 1 338 1 41 3 17 2 58 1 85 3 491.5 134 
2 160 3 146 2 306 2 29 1 31 ' 1 60 2 72 1 621.5 134 
3 156 
4.5 154 10 123 4 277 
4.5 154 9 262 
6 143 7 128 6 271 6.5 8 10 14 7.5 27 7.5 24 7 51 
4 137 8 264 10 21 9 22105 43 
7 138 10 255 9 6 6 9 8 15 9 22 4 31 6 53 
85 136 5 136 5 272 
85 136 2 149 3 285 4 12 2 21 3 33 4 32 2 61 3 . 93 
10 133 6 133 7 266 7.5 24 9 44 
8 125 
9 124 
3. 14 8 15 3 33 lD.5 43 
5 11 7.5 8 5 19 5 31 5 28 4 59 
5 11 6 16 10 21 
6.5 8 4 12 4 20 7.5 27 8 47 
8 7 75 8 8 15 6 29 6 25 5. 54 
10 7 
10 7 
10 
The twenty-one activities listed by item number in 
Table XII are as follows. 
!Ill 35. See films, filmstrips, and slides about the unit. . 
37. Take a trip to the museum in connection with the unit. I 
11 
36. Discuss films, filmstrips, and slides about the unit. 
7. Listen to reports. ·11 
\\ 12. Study maps of the country being talked about. i 
32. Draw pictures to illustrate the unit. 11 .~~~·~ ~ 
i! i 
II ,. 
j, 
ll 
r 
. I 
! 
4. 
24. 
11. 
26. 
33. 
27. 
28. 
38. 
15. 
6. 
8. 
13. 
3. 
5. 
30. 
II 
\I 
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'I Work in committees on a project or assignment. Make up plays about interesting happenings. 
Learn new words. 
Find a play and act it out. 
Work with a group on a mural or picture. 
Collect pictures, poems, and stories to go with the 
unit. 
Make exhibits to go with the study. 
Construct models of interesting things studied. 
Make a r~_lief map using materials such as salt, flour, 
etc. 
Give reports to the class. 
Have quiz contests on the most interesting facts. 
Draw a map and show products, important cities, etc. 
Work by myself on an assignment. 
Prepare reports for the class. 
Make individual booklets on the unit. 
7. Listen to reports. 
12. Study 1Ilaps of the country being talked about. 
11. Learn new words. 
I 
II 
I 
I 
Among the most chosen by the girls but unmentioned as most 1! 
popular by any group enough times to be among the first ten are 1
1
1
1
. 
27. Collect pictures, poems, and stories to go with 
the unit • ~~~· 
28. Make exhibits to go with the study. . 
It is interesting to note in relation to item 11 above I 
li that in one study children were presented with a long list of 
11 terms used in the social studies .5 The pupils were to mark 
'I II 
il 
II 
what they belfeved to be the correct definition in a group of 
four alternatives offered for each. At sixth grade level, 1/8 
or fewer correctly recognized the meaning of such terms as 
government, democracy, self government, veto. 
5 Arthur T. Jersild, and others, Child Development and 
the Curriculum (New York: Bureau of Publications, Teachers---
College, Columbia University, 1946), p. 107. 
I 
I 
I 
II 
I' 
li 
:j 
I 
\ 
.I 
1then a large proportion of pupils fall to understand 
terms such as the above, which tend to be common in writings 
and discussions of historical and everyday affairs, it is not 
likely that they will understand the significance of what they 
r ead or hear.6 
Four other activities may be noted as being most popula~ 
with both boys and girls, but they are not among those indica- I 
ted as most chosen by both. boys and girls. I 
38. 
15. 
8. 
13. 
Construct models of interesting things studied. 
Make a relief map using materials such as salt, 
flour, etc. 
Have quiz contests on the most interesting facts. 
Draw a map and sb.ow products, important cities, 
etc. 
In studying Tables XIII, XIV, and 'XV 1 t is most inter-
esting to find that th~ preferences in this study are similar 
to those in the 1947 Subject Preferences Study.7 In comparing 
the rank of social studies in each study one will find it is 
the same--fourth place among the boys and sixth place for the 
girls. For the combined boys and girls preferences in this 
study social studies ranks fifth as compared to fourth place in 
the 1947 study. 
The per cent is slightly different. In this study boys 
are 11.88 per cent compared to 12.03 per cent in 1947. Girls 
6 
7 W. Linwood Chase, "Subject Preferences of Fifth 
Grade Children," Elementary School Journal, 50:206, December, 
1949. 
II 
II 
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TABLE XIII 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT 
OF FIRST CHOICES OF 397 SIXTH GRADE CHILDREN COMPARED ITH 
PER CENT OF FIRST CHOICES IN 1947 SUBJECT PREFER&~CES STUDY* 
No. of Per Cent Per Cent 
221 BOIS and Girls Choices This Stud;t 124Z Stud~ 
Art so 20.15 17.72 
Reading 68 17.13 22.70 
Arithmetic 67 16.88 22.24 
Music 52 13.10 9.20 
Social Studies 39 9.82 9.40 
Spelling 39 9.82 9.40 
Science 18 4.54 4.52 
Health Education 12 3.02 2.34 
Penmanship 12 3.02 1.92 
Lan~age 10 2.:22 ·:26 
397 100.00 100.00 
TABLE XIV 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT 
OF FIRST CHOICES OF 202 SIXTH GRADE BOYS COMPARED WITH 
PER CENT OF FIRST CHOICES IN 1947 SUBJECT PREFERENCES STUDY* 
No. of Per Cent Per Cent 
202 BQ~a Choices This Studi 124~ Stud;x; 
Art 51 25.24 1 .56 
Arithmetic 35 17.32 23.04 
Reading 28 13.86 22.06 
Social Studies 24 11.88 12.03 
Music 18 8.91 6.07 
Science 16 7.94 6.13 
Spelling 12 5.94 7.44 
Health Education 6 2.97 2.81 
Language 6 2.97 0.43 
PenmWJ§h.i:Q 6 2.21 1.42 
202 100.00 100.00 
* Vl . Linwood Chase, "Subject Preferences of Fifth Grade 
Children," Elementary School Journal, 50:205, December, 1949. 
IJ 
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TABLE XV 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT OF 
FIRST CHOICES OF 195 SIXTH GRADE GIRLS COMPARED \'iiTH PER CENT 
OF FIRST CHOICES IN 1947 SUBJECT PREFERENCES STUDY* 
195 Girls 
Reading 
Music 
Arithmetic 
Art 
Spelling 
Social Studies 
Health Education 
Penmanship 
Language 
Science 
No~ of 
Choices 
40 
34 
32 
29 
27 
15 
6 
6 
4 
2 
195 
Per Cent 
This Study 
20.50 
17.43 
16.41 
14.87 
13.89 
7.69 
3.07 
3.07 
2.05 
1.02 
100.00 
Per Cent 
1947 Study 
23.36 
12.52 
21.39 
16.84 
11.48 
6.62 
1.85 
2.43 
0.70 
2.81 
100.00 
are 7.69 per cent compared to 6.62 per cent in 1947. The re-
sults for the boys and girls together show 9.82 per cent in 
thi's study compared to 9.40 per cent in the previous study. 
Jersild8 stated that topics dealing with. matters per-
taining to social studies have been mentioned infrequently in 
popularity as compared with arithmetic and English usage. 
Arts were mentioned quite frequently as liked best by children 
* w. Linwood Chase, "Subject Preferences of Fifth Grade 
Children," Elementary School Journal, 50:205, December, 1949. 
8 Arthur T. Jersild and Ruth J. Tasch, Children 1 s 
Interests and Wbat They Suggest for Education (New York: 
Bureau of Publications, Teachers College, Columbia University, 
1949), p. 25. 
I =~r -=- -::. ======---=== 
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-in all grades. 
In this present study art is the preferred study of 
the boys. Music rates second for the girls. Reading and 
arithmetic are in one of the first three places in each case'. 
This again compares with the earlier study. In the combined 
boys' and girls' prefer~nces, spelling and social studies are 
tied in fifth place. For the girls spelling•. ts more pre-
ferred, just as social studies is much more preferred than 
spelling by the boys. 
Language again holds a very low place in this pre-
ference study. It is grouped with. health education and pen-
manship. Science ranks lowest among the girls while it is in 
sixth place for the boys .• 
r 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Restatement of the Problem. The purpose of this study 
has been to discover by means of a check list the preferences 
of sixth grade children for certain activities in social 
studies. These children have been asked also to indicate 
first, second, and third choices of the activities which they 
like best of all to do. At the beginning of the check list 
the children indicated preferences in school subjects. This 
not only showed how· well the social studies were liked by these 
children, but also gave a means of comparison with the study of 
subject preferences made in 1947.1 
Summary of the Procedure. A check list was constructed 
11 based on the ideas and sugges tiona of sixth grade boys and 
girls of ,tbe previous year 1 s class in one school regarding what 
11 they liked to do and disliked doing in the social studies. 
I 
I 
I 
II 
jl 
I 
II 
From othe.r sources were added activities which are being done 
or have been done in studying this subject. Out of this was 
developed the check list of 38 items on which the children were 
to indica.te preferences by circling one of the following: 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
I 
· I \v. Linwood Chase, "Subject Preferences of Fifth Grade 
j Children," Elementary School ·Journal, 50:205, December, 1949. I 
·--- ------= ---==.- --= - I 
First, second, and third choices of the most popular 
activities were chosen after all the items had been marked for 
preferences. Subject preferences were indicated by marking the 
first three choices of school subjects. 
No time limit was placed on completing the check list 
and any necessary help towards understanding the statement 
might be given by the teacher to enable the children to check 
all of them. All necessary directions were given to the 
teacher on a separate sheet so that all of them could know the 
purpose and the procedure. 
The check list was given to 398 sixth grade boys and 
girls in the nine elementary schools in a Connecticut to~n of 
44,410 population. This community, primarily residential and 
wealthy, has many pupils transferring each year to its school 
system. 
Conclusions. Conclusions can be drawn only in so far as 
data allow. The results are interesting in showing pupils' 
reactions to various activities in the social studies. In 
summarizing, some of the findings of this study which may be 
noted are: 
1. A wide range of interests is shown in the activities 
which were chosen. Approximately 51 per cent of the activities 
were chosen as liked by both boys and girls. 
2. Slightly over 25 per cent of the activities were marked 
as neither liked nor disliked. 
- --=-=11== 
3. A little over 12 per cent of the activities had not 
been in the experiences of the boys and girls. 
4. More than 11 per cent of the activities were disliked 
by both boys and girls. 
5. The per cent of activities disliked and of activities 
neither liked nor disliked taken together is over 36 per cent. 
6. Over twice as many activities are marked as neither 
liked nor disliked than are marked as disliked by the boys and 
girls. 
7. The activity least disliked by both the boys and girls 
is to take a trip to the museum. 
8. Activities which were among the first ten most often 
chosen by boys and girls together are listening to reports, 
studying maps, learning new words, making pictures or working 
with a group on a mural, working in committees, and making up 
plays. 
9. Boys show a greater preference than girls to discuss 
films, filmstrips, and slides, to study maps of the country 
1 being talked about, and to construct models of interesting 
things studied. 
10. Girls show a greater preference than boys towards col-
lecting pictures, poems, stories, and making booklets. They 
also show a greater liking for working in committees and in 
making exhibits in connection with the unit. 
11. The activities for which the boys and girls indicated 
\,,' 
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the greatest number of first, second, and third choices a.re \ 
those which suggest that children in connection with the unit, 
take a trip to a museum, see films, filmstrips, and slides, 
and find a play and act it out. 
12. Listening to reports is an activity which was among the 
first ten chosen as liked by boys and girls. Yet, preparing 
reports and giving reports are not popular. 
13. Activities most often checked as disliked by boys and 
girls are writing out answers to questions, having short daily 
tests or unit tests, and using one textbook. Making summaries 
and individual outlines for study also are unpopular. With 
boys, making up stories and making individual booklets on the 
unit are not liked. 
14. The activities towards which boys and girls show the 
greatest indifference are in answering teacher-made questions 
and having a test on a completed unit. 
15. None of the activities most often chosen as liked are 
found among those most often indicated as neither liked nor 
disliked. 
16. The activities most often marked as not having been done 
are those which require dramatization, construction, handwork, 
and use of imagination in written work . 
17. Among the activities listed in the first ten as least 
frequently done are four which also are chosen as most popular. 
These are making a relief map of salt, flour, etc., making up 
---=-------=---=-.....:._ _____ -...;:- ===---- - - =---'=-======= 
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plays, having a quiz contest, and constructing models. 
18. There is a great similarity between the subject prefer-
.ences shown in this study and those found in the subject pre-
ference study made in 1947. 2 In both studies social studies 
ranks fourth for boys and sixth for girls. In the 1947 study 
of preferences of boys and girls combined social studies are in 
fourth place while in this study the rank of social studies is 
fifth. 
I Implications for Teaching. 
1 1. Some of the activities chosen as least popular are those 
; 
I which are important study skills needed by the pupils. Making 
individual outlines, '\'triting summaries, preparing and giving 
reports are all worthwhile activities which evidently require 
a higher degree of motivation to make them appeal to the 
pupils. 
2. The inclusion of some of the most popular activities 1 
would enrich the classroom work in social studies. The use and I 
discussion of audio visual aids, the constructing of models, ! 
the taking of a trip to the museum would add interest and color j 
to any study. 
3. It seems important, in view of the results of this study J 
lj showing such dislike towards tests, that there could be found 
i, some other means of evaluation than tests. Standards of evalua j 
!I I 
1 tion could be worked out by the teacher and pupils together to 
50 
evaluate critically individual and group work. This could be 
just as valuable as measuring progress through written tests 
and could help to develop appreciation and understandings not 
included in written tests. 
4. Since listening to reports is so well liked by the 
pupils, it should not be too difficult to motivate the pupils 
to want to do more preparing and giving of reports. 
5. Since the use of the same social studies textbook by 
each child in the class is so disliked, it is assumed that some 
of these children have found that the use of several different 
books by members of the class gives them more sources of in-
formation, different opinions, additional facts, and probably 
greater ease in reading, especially if the book is chosen be-
cause it is suited to the ability of the pupil. 
6. Since dramatization, construction, handwork, and ima-
ginative writing are high among those activities least fre-
quently done, much motivation could be given to any unit by 
including any or all of these activities. 
7. Learning new words, studying maps, and listening to 
reports are activities which are highly chosen by the pupils 
and all of these are important in developing understanding of 
the social studies. 
Jersild3 has stated that with the help of a resourceful 
3 Arthur T. Jersild, and others, Child Development and 
the Curriculum (New York: Bureau of Publications, Teachers---
College, Columbia University, 1946), p. 116. ! 
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~~· teacher, pupils can get their teeth into a learning situation 
that has real vitality. Countless opportunities arise for 
I linking the academic content of the social studies with some-
thing immediate and practical. These opportunities vary from 
group to group and differ in different communities. A child's 
understanding of things will be affected not only by gaps in 
his knowledge, but also by faulty interpretation of what he 
hears and reads. Each new impres sion is interpreted in the 
light of what is already known. 
Recommendations for Further Research. 
1. Since this study is based on a comparatively small num-
ber of pupils in one grade in one town, this check list could 
be given to a much larger number of boys and girls in a 
greater number of cities or towns in order to compare the re-
aults with these and to add to the information regarding likes 
and dislikes of activities in the social studies. 
2. It would be most enlightening and helpful to find out 
I 
1 the reasons for activities being chmsen as most popular or as 
\l .di s liked. 
II 3. It would be interesting to use this check list in more 
II 
I 
I' 
than one grade to see if interests grow or change from year to 
year. 
4. Further study might be made to discover which activities 
are preferences of teachers and which are easy or difficult 
guide or direct. 
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